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Webinar Overview
Intended Outcomes:
• Describe some alternative concepts for considering professional learning in the
context of teaching in HE
• Identify different ways to use these concepts
• Reflect on your own approach to professional learning
̶
̶
̶
̶

Introduction: my interest in characteristics of expertise
How you develop & maintain your practice
Models & concepts for the development & maintenance of expertise
Ideas for using these concepts

Format: some interaction throughout the hour with opportunities for Q&A during
and after!
Helen5.king@uwe.ac.uk
@drhelenking
http://www.drhelenking.com

My interest in expertise
• Ways of thinking & practising in the disciplines
• Characteristics of expert performance
• Characteristics of expert teachers in HE (ways of thinking & practising)
o How expertise is developed & maintained

My interest in expertise
• Ways of thinking & practising in the disciplines
• Characteristics of expert performance
• Characteristics of expert teachers in HE (ways of thinking & practising)
o How expertise is developed & maintained
• Expertise v Excellence

How you develop & maintain
your practice
• What (things) might cause you to change an aspect of your practice?

• Who might instigate or facilitate that change?

Type a brief note in the chat box

Models for developing expertise
Developing Talent in
Young People
(Bloom, 1985)

Early years

Playful: regular practice, rapid progress

Middle years

Intensive: guided, high expectations,
clear goals

Later years

Experienced: tacit learning from
experience & feedback
Expert: explicit, self-determined,
analysing, overcoming particular
difficulties

Eminence

(Ericsson et al, 1993)

Models for developing expertise
Developing Talent in
Young People

5-Stage Model of Adult
Skill Acquisition

(Bloom, 1985)

(Dreyfus, 2004)

Early years

1.
2.
3.
4.

Middle years
Later years
Eminence

(Ericsson et al, 1993)

Learning &
Teaching
‘mode’

a) External
support

Pedagogy

b) Transition

Andragogy

(Glaser, 1995)

Novice
Advanced beginner
Competence
Proficiency

5. Expertise

Changing the
Agency for
Learning

c) Self-regulation

Heutagogy

(Blashke, 2012)

…other learning models are available…

…and maintaining expertise
Selfregulation

Heutagogy

Metacognition

Agency: expertise is characterised in
individuals who take responsibility for
their own learning and explicitly /
actively do something to improve
their practice.

“Most amateurs and
employees spend a very
small amount of time on
deliberate efforts to improve
their performance, once it
has reached an acceptable
level.”

Deliberate
Practice

Ericsson & Charness,
1994

•
•
•
•

Focus
Time
Feedback
Motivation

The specific
nature of DP will
be different in
different domains
(sport, music,
surgery,
management,
teaching etc.)

“Whenever training that meets the
criteria for deliberate practice has
been developed, it has been found to
be associated with increases in
performance in numerous domains of
expertise, such as nursing, ballet,
sports, SCRABBLE, and scientific
research.” (Ericsson, 2017)

…and maintaining expertise
Selfregulation

Heutagogy

Metacognition

Agency: expertise is characterised in
individuals who take responsibility for
their own learning and explicitly /
actively do something to improve
their practice.

Expertise as Process
Accomplished novices
(Bransford et al, 2000)

Experiri = to try / test

Deliberate
Practice

Ericsson & Charness,
1994

•
•
•
•

Focus
Time
Feedback
Motivation

The specific
nature of DP will
be different in
different domains
(sport, music,
surgery,
management,
teaching etc.)

Progressive
Problem
Solving

Bereiter &
Scardamalia, 1993

Re-investing
mental resources:
• reinvestment in
learning
• seeking out
more difficult
problems
• tackling more
complex
representations
of recurrent
problems.

Converse =
Problem
reduction:
stuck in a rut

Reflective Practice
e.g. Kolb provides a
model to help us think
explicitly about what
we do

Expertise is a process of
progressive problemsolving in which people
continuously rethink and
redefine their tasks.
Bereiter & Scardamalia, 1993

Research across domains
shows that it is only by
working at what you
can’t do that you turn
into the expert you want
to become.
Ericsson et al, 2007

The path of least resistance
and least trouble is a
mental rut already made. It
requires troublesome work
to undertake the
alternation of old beliefs.
John Dewey

How you develop & maintain
your practice
• What (things) might cause you to change an aspect of your practice?
• Who might instigate or facilitate that change?

Type a brief note in the chat box

• How do you now think about your own approaches to learning &
development ?

Using the models
• To think about and plan our own learning & development: getting the
most out of (learning) experiences
• To support (and motivate) others to consider their own professional
learning & development
• To plan e.g. departmental or institutional professional development
strategies
• To make connections with other frameworks e.g. UKPSF, SEDA PDF,
academic promotions

What are the
characteristics of expert
teachers in HE (WTP)?
Next steps for research…

Importance of e.g. peer
feedback and
communities of practice

Ideas, suggestions, questions…

• helen5.king@uwe.ac.uk
• @drhelenking
• http://www.drhelenking.com
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